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Themes and Objectives
Themes
1. Racism, discrimination, prejudice
2. Family
3. Bullying
4. Growing up

Goals/Objectives
WI Academic
Standard –
Social Studies

B.4.4 - Compare and contrast changes in contemporary life with life in the past by looking
at social, economic, political, and cultural roles played by individuals and groups.

Classroom
Objective

I can relate my life with life in the past by comparing and contrasting important
characteristics of people in a story.

WI Academic
Standard –
Social Studies

C.4.1 Identify and explain the individual's responsibilities to family, peers, and the
community, including the need for civility and respect for diversity.

Classroom
Objective

I can identify qualities needed to be a responsible sibling, son or daughter, friend, and
student.

Common
Core –
Language
Arts

RL.5.2. Determine a theme of a story, drama, or poem from details in the text, including
how characters in a story or drama respond to challenges or how the speaker in a poem
reflects upon a topic; summarize the text.

Classroom
Objective

I can better summarize a story by relating specific story events to the overall theme of the
book.

Common
Core –
Language
Arts
Classroom
Objective
Common
CoreLanguage
Arts
Classroom
Objective

RL.5.3. Compare and contrast two or more characters, settings, or events in a story or
drama, drawing on specific details in the text (e.g., how characters interact).
I can better understand a story by comparing two key elements within the text.

RL.5.1. Quote accurately from a text when explaining what the text says explicitly and
when drawing inferences from the text.
I can better understand a story by correctly pulling out important events or language.
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Background Knowledge
Background Knowledge
1. Time period 1960’s
2. Civil War and the Civil Rights Movement
3. Discrimination in the South
4. Martin Luther King and Rosa Parks
5. Freedom Riders
6. 16th Street Baptist Church Bombing
See this website for information regarding most of the above:
http://www.english.illinois.edu/maps/poets/m_r/randall/birmingham.htm
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Vocabulary Words
Vocabulary Word

Merriam-Webster Definition

emulate
egghead

To strive to equal or excel
Intellectual
Having an eye that is turned or tilted to
one side
Acting or usually acting at an appointed
time or at a regularly scheduled time
A trancelike state
Of, relating to, or characteristic of children
or young people
Aid in the form of money or necessities for
people in need
Free in giving or sharing
Knowledge of right and wrong and a
feeling one should do what is right
A procedure in which the hair of an
African-American boy is straightened
through the use of potatoes, lye, Vaseline,
and soap.
1. Swing music or dancing performed to it
2. slick, deceptive, or foolish talk: a special
language of difficult or slang terms
To persuade or try to persuade to do
wrong by promise of pleasure or gain
To listen secretly to private conversation
Water moving rapidly in a circle with a
hollow in the center into which floating
objects are drawn
A sound like that of an explosion produced
when a shock wave formed at the nose of
an aircraft traveling at supersonic speed
reaches the ground

cockeyed
punctual
hypnotized
juvenile
welfare
generous
conscience
conk
(Definition retrieved from
www.urbandictionary.com)

jive
temptations
eavesdropped
whirlpool

sonic boom

Book
Location
Page 24
Page 25
Page 26
Page 28
Page 54
Page 74
Page 76
Page 81
Page 85

Page 87

Page 112
Page 123
Page 128
Page 169

Page 182
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Vocabulary Strategies
Purpose - the following 3 vocabulary strategies were chosen to introduce, practice and assess
the vocabulary terms. All resources are included with each strategy.

Strategy #1 - Introduce the vocabulary terms with Spencer Kagan Round Robin
Brainstorming.

Definition of Round Robin Brainstorming - Class is divided into small groups (4 to 6) with one
person appointed as the recorder. A question is posed with many answers and students are
given time to think about answers. After the "think time," members of the team share
responses with one another round robin style. The recorder writes down the answers of the
group members. The person next to the recorder starts, and each person in the group gives an
answer until time is called.
Definition retrieved from: (http://edtech.kennesaw.edu/intech/cooperativelearning.htm)
Supplies Needed:
 The Watsons Go to Birmingham – 1963 Vocabulary Packet (next page)
 Anchor Chart (teacher created vocabulary list for classroom display on wall)
o Chart will have three columns – Vocabulary Word, Definition, Picture (if time allows)
How it works:
1. Teacher splits students into groups of 4 – 6 students appointing the following jobs: Recorder,
Reader, Referee, Materials Getter, and Question Master.
2. The Materials Getter should retrieve The Watsons Go to Birmingham – 1963 Vocabulary Packet
for their group.
3. Students will then Round Robin Brainstorm for each vocabulary word in their packet. Teacher
should be circulating groups making sure each student gets a chance to share their responses.
4. The Reader should read the vocabulary word and the sentence it is used in.
5. The group should then decide on their “best guess” and the Recorder records the group’s
definition in the vocabulary packet. If group cannot come to an agreement, the Referee will
make the final decision. Groups should work out problems on their own. If any questions arise,
the group should try to solve it. If no solution is found, only the Question Master may raise
their hand and pose the question to the teacher (this should promote interdependence among
the group and build problem-solving skills).
6. Teacher will then go through vocabulary words, one by one, calling on Recorders to share their
group’s definitions.
7. The teacher will then give the actual definition from the Merriam-Webster Dictionary, compare
it to the student response, and record it in “kid-friendly” language on the Anchor Chart with a
picture.
8. Steps 6 and 7 repeat for each new vocabulary word.
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Group One’s Mystery Words
Names of Group Members: _______________________________________________________
______________________________________________________________________________

Mystery Word:
Sentence:

emulate
If, instead of trying to intimidate your young brother, you would emulate him
and use that mind of yours, perhaps you’d find things much easier.

Definition:

Mystery Word:
Sentence:
Definition:

Mystery Word:
Sentence:
Definition:

egghead
Buphead said, “Here that little egghead punk is.”

cockeyed
Byron said “You ain’t cockeyed no more, your eyes is straight as a arrow
now!”
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Group Two’s Mystery Words
Names of Group Members: _______________________________________________________
______________________________________________________________________________

Mystery Word:
Sentence:

punctual
“This is the only way you little punks is gonna learn to be punctual. I hope
that fool has a pleasant walk to school” The bus driver said.

Definition:

Mystery Word:
Sentence:

hypnotized
Joey looked like she was hypnotized. Her mouth was open and her eyes
were bugging.

Definition:

Mystery Word:

juvenile

Sentence:

“…I will burn not just one finger, I will burn your entire hand, then send you
to a juvenile home!” mom yelled to Byron.

Definition:
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Group Three’s Mystery Words
Names of Group Members: _______________________________________________________
______________________________________________________________________________

Mystery Word:

welfare

Sentence:

“I can’t believe it. You really gonna start serving welfare food in this house?

Definition:

Mystery Word:

generous

Sentence:

Then I noticed a crumpled-up Swedish Crèmes bag on the ground next to the
tree and I could figure out why he was being so generous. He’d already
eaten a bag and a half.

Definition:

Mystery Word:

conscience

Sentence:

Leave it to Daddy Cool to torture human kids at school all day long and never
have his conscience bother him but to feel sorry for a stupid little grayish
brown bird.

Definition:
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Group Four’s Mystery Words
Names of Group Members: _______________________________________________________
______________________________________________________________________________

Mystery Word:
Sentence:
Definition:

Mystery Word:
Sentence:

conk
Byron had gotten a conk! A process! A do! A butter! A ton of trouble!

jive
If I gotta listen to all this jive I’m gonna go in the house and get some real
cool sounds.

Definition:

Mystery Word:
Sentence:
Definition:

temptations
So hopefully, the slower pace in Alabama will help him by removing some of
those temptations.

11

Group Five’s Mystery Words
Names of Group Members: _______________________________________________________
______________________________________________________________________________

Mystery Word:
Sentence:

eavesdropped
When Mrs. Davidson left, Momma went upstairs and into Joey’s room. I
eavesdropped.

Definition:

Mystery Word:
Sentence:

whirlpool
If ya’ll are going to the water you stay away from Collier’s Landing. A couple
of years ago Jimmy got caught up in some kinda whirlpool there and they
didn’t find the poor soul’s body for three days.

Definition:

Mystery Word:
Sentence:
Definition:

sonic boom
“What was that bang?” Dad kept looking toward the sky and said, “Hmm,
must have been a sonic boom.”
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Strategy #2 – Provide practice of the vocabulary terms with Vocabulary Think-Tac-Toe

Definition of Think-Tac-Toe: a form of alternative assessment and can be used with all grades and will
all subjects. The idea is for students to work in groups and choose three projects to do. The top line is
simple, the middle line is a bit more difficult and the bottom line is projects that would take several days
to complete. Students can select their any of the three columns (which would include on project from
each level), or they could choose either diagonal. Teachers may decide to assign particular projects to
the groups.
Definition Retrieved from: http://www.rcs.k12.tn.us/rc/instruction/ttt/about_TTT.htm

I adapted this version of Think-Tac-Toe to consist of activities at varying levels of Blooms
Taxonomy – first row are lower levels, middle row are middle levels, and bottom row are
highest levels of taxonomy. Each activity addresses a different multiple intelligence.
Supplies needed:
 Vocabulary Think-Tac-Toe game board - enough copies for each student (board on next
page)
 Readers Notebook
How it works:
1. Students should open their Readers Notebook to the Table of Contents and add the
following entry into the next available page: “The Watsons Go to Birmingham Think-TacToe”
2. Each student should receive a Vocabulary Think-Tac-Toe sheet and tape it into their
Readers Notebook at the next available page assigned in the Table of Contents.
3. Throughout the unit, students should practice their vocabulary words by choosing any
three of the options listed on the Think-Tac-Toe board. Activities chosen should make a
“tic-tac-toe” by going three horizontal, diagonal, or vertical.
4. Activities will be completed in the Readers Notebook on the pages preceding the ThinkTac-Toe board.
5. After students complete the activity, they will turn their Readers Notebooks into the
teacher for accountability.

13

VOCABULARY THINK-TAC-TOE
Directions: Below is a Think-Tac-Toe to help you study vocabulary words from The Watsons Go
to Birmingham – 1963. Please cut this board out and tape it into your Readers Notebook. You
will choose 3 activities from the board that go in a straight line; to make Tic-Tac-Toe. Color in
the each box when you have completed it. Complete the activities in your Readers Notebook.
When you are finished, turn your notebook into your teacher.
Verbal Linguistic Knowledge
Create an acrostic poem.
Choose 5 of your vocabulary
words you find the most
interesting. Write them
vertically on your paper.
Use the letters in your
vocabulary word to begin
each line. Each line should
describe the vocabulary
word chosen.
Bodily/Kinesthetic Application
Perform a dance, skit, or
role-play to dramatize 6 of
your vocabulary words. You
can perform this for me
when you are ready.

Interpersonal - Synthesis
Design a lesson plan that
would teach your
classmates six of the
vocabulary words.

Visual/Spatial –
Knowledge
Draw a picture that will
help you define each of
your vocabulary words.

Logical/Mathematical Comprehension
Create a chart or table to
categorize your vocabulary
words in a way that makes
sense to you (examples could
be parts of speech, similar
meanings, etc.)
Explain your thinking.

Naturalist - Analysis

Musical - Application

Conduct an investigation
that will help you identify
a simile for six vocabulary
words. A simile is a
comparison of two things
or ideas using like or as.
Your investigation can
include the computer,
dictionary, etc.
Intrapersonal - Evaluation

Develop a song, rap, or jingle
using 6 of your vocabulary
words. You should include
descriptions that help you
understand the vocabulary
word. The vocabulary words
must be used in the correct
context.

Rate your vocabulary
words in the order of how
well you know them (1
being the best and 15 the
worst). Create a goal
statement for yourself
telling how you will learn
words 10-15.

Create a crossword puzzle
using all the vocabulary
words. Your clues must be
in your own words. Have 3
classmates complete the
puzzle.

Interpersonal - Synthesis
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Strategy #3 - Assess the vocabulary terms with Spencer Kagan Quiz-Quiz-Trade.

Definition of Quiz-Quiz-Trade - All students stand up and pair up. One student reads the
question to the other student. The other student answers. The first student corrects, if
necessary, then gives a praise statement (whether the answer is right or wrong). The students
switch roles. When both questions have been given, the students trade questions, and then put
their hand up. They look around for other students with their hands up, and pair up with new
partners.
Definition Retrieved from - http://www.proteacher.net/discussions/showthread.php?t=78901

Supplies Needed:
 Index Cards
How it works:
1. Pass out one index card per student.
2. Assign each student a vocabulary word. Students should record the vocabulary word on the
blank side of the index card and the definition on the lined side of the index card.
3. Students pair up.
4. Student one shows their definition (lined side) to Student Two. Student Two then gives the
vocabulary word. Student one gives a “praise” and, if student two was wrong, gives the correct
vocabulary word.
5. Student Two then shows their definition (lined side) to Student One. Student one gives the
vocabulary word. Student two gives a “praise” and, if student one was wrong, gives the correct
vocabulary word.
6. Students switch cards and raise their hands and pair up with another student with their hand
up.
7. Activity continues until teacher calls time or students become off-task.
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Comprehension Strategies
Purpose - the following comprehension strategies were chosen to help students enhance
their comprehension abilities while also engaging them in activities that will help them relate
to the setting of the story.

Strategy #1 (Chapter 2) – Enhance student comprehension by making connections
while reading.
Objective - I can relate my life with life in the past by comparing and contrasting important
characteristics of people in a story.

Supplies Needed:
 Thinking Hats – one for every student (template on next page)
 Craft sticks – one for every Thinking Hat
 Construction paper – 6 different colors
How it works:
1. Make Thinking Hats for each of the students in your class using six different colors of
construction paper. Each type of hat should be on the same color. For example – all top hats
are red; all cowboy hats are blue, etc.
2. Attach each Thinking Hat to a craft stick.
3. Write the following types of connections on the back of each hat:
a. Personal Experience – cowboy hat – relate something in Ch. 2 to a personal experience
b. School Subjects – Top hat – relate Ch. 2 to something you learned in school
c. Other books – Elf hat – relate Ch. 2 to other books you have read
d. Community – Hard helmet – relate Ch. 2 to something you’ve seen in the community
e. General knowledge – Chef’s hat – relate Ch. 2 to something else you know
f. Someone I know – Witch hat – relate Ch. 2 to someone else you know
4. Divide class into groups with six students in each group. Adjust group size as needed. Each
group should have a member with a different hat.
5. Explain to the class that the Thinking Hats they have been given will be their discussion topics.
6. Read Chapter 2 of The Watsons Go to Birmingham – 1963 as a class or groups.
7. Give students time to discuss the story using their Thinking Hats. After they have discussed their
story in small groups, the teacher should lead a class discussion allowing groups to share their
ideas by topic. Example: all students who had the cowboy hat can share their personal
experience connections.
8. Teacher should then have a mini-lesson reviewing the 3 types of connections we make to better
understand a story: Text-to-Text, Text-to-Self, and Text-to-World. Make an anchor chart to
display these on the classroom wall for future reference.
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Thinking Hats
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Strategy #2 (Chapter 14) – Enhance student comprehension by summarizing an
important event.
Objective - I can better summarize a story by relating specific story events to the overall theme of the
book.

Supplies Needed:
 Comic Strips (on next page)
 Markers, Crayons, Colored Pencils, etc.
How it works:
1. Prepare an excerpt from a picture book.
2. Have students close their eyes and listen to the word in the book. Explain to them that the
images they see in their minds help them better understand the story. Tell them this is called
Visualizing the text and they will be using this technique when reading Chapter 14 in our novel.
3. Optional: If students have never completed a comic strip before, the teacher may have a copy of
the comic strip on a transparency or Smart Board. Give an example of how to fill out the comic
strip based on the events in the picture book. Tell students there are a variety of ways to
visualize the text and not everyone will have the same pictures in their heads.
4. Read Chapter 14 as a class or in small groups. Tell students to practice paying attention to their
visualizations as they are reading the text as well as the sequence of events leading up to Kenny
finding out Joey wasn’t in the church bombing.
5. Divide students into small groups and have them discuss the Chapter 14 and their mental
pictures.
6. Distribute the comic strips to all students. Have them individually create a comic strip that
expresses their ideas from the reading. Students should not fill out the summary yet.
7. Have a class discussion about the different approaches to the comic strips, allowing students
who are willing to share their strips with the class. Emphasize the visualization each student
used and how it helped them better understand the text.
8. Conclude the activity by having students write a summary in their own words of Chapter 14 on
the lines under the comic strip. Students should include a conclusion that relates the events in
Chapter 14 with their own live and how the bombing of the church made them feel as they were
reading it.
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Name:__________________________________________________ Date:__________________

Comic Strip

Comic Retrieved from: http://audrey-of-the-outback.blogspot.com/2009/01/audrey-comic-strip-competition.html

Chapter Summary:
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
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Strategy #3 (After Chapter 15) – Enhance student comprehension by using textual
information along with prior knowledge to draw inferences about the novel.
Objective - I can better understand a story by correctly pulling out important events or language.

Supplies Needed:
 Colored construction paper
How it works:
1. After finishing chapter 15 of The Watsons Go to Birmingham – 1963, have students complete
character interviews.
2. Divide the class into groups of 3 or 4 students. Have groups skim back through the novel and
make a list of personality characteristics for: Kenny, Byron, Momma & Dad, and Joetta.
3. In groups, students should generate a set of questions for each character. Questions must not
be yes/no questions, but ones that generate a thoughtful response. Students should write their
questions on colored construction paper.
4. Teacher should lead a class discussion where groups can share the interview questions they
created. Duplicate questions should be disregarded and new questions can be added.
5. After a list of possible interview questions has been generated for each character, have group
members take turns assuming the role of the different characters.
6. Students should take turns being interviewed as the character of their choice and other students
should take turns being the interviewer.
7. Students who are being interviewed should consider the actual characters actions, personality,
and motives to judge how they think the character would respond to a question.
8. To conclude the activity, hold a class discussion about the responses the different characters
provided.
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Graphic Organizers
Graphic Organizer #1 (Chapter 11) – Enhance student comprehension by using
information from the text to compare two story elements.
Objective - I can better understand a story by comparing two key elements within the text.

Supplies Needed:
 Flint vs. Birmingham Venn Diagram
How it works:
1. After reading Chapter Eleven, students should complete the Flint vs. Birmingham Venn Diagram.
2. Students should be using information directly from the text as well as making inferences from
the information the author gives.
3. The teacher can then lead a class discussion complete a Flint vs. Birmingham Venn Diagram on
an anchor chart to display for reference in the classroom.

Graphic Organizer #2 (Chapter 15) – Enhance student comprehension by using
strategies to help process text after reading.
Objective – I can better understand a story by correctly pulling out important events or language.

Supplies Needed:
 Character Change Story Map
How it works:
1. After reading Chapter 15, the teacher should distribute the Character Change Story Map.
2. The teacher should tell the students they will be choosing to complete the graphic organizer for
Byron or for Kenny.
3. Students should infer character traits for their selected person at the beginning of the story and
at the end of the story.
4. Students should then be paired up with a partner who has chosen the same character.
5. They should brainstorm ideas of specific events in the story that caused their characters to
change.
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Flint vs. Birmingham Venn Diagram
Flint, MI
Extremely cold winters; more accepting
of diversity; had some discrimination;
Northern State; Desegregated schools;

Both
Experienced types of racism; are states
where all men are equal; had different ethnic
groups living there;

Birmingham, AL
Warmer winters; slower way of life; Southern State;
Southern Accent; Ku-Klux-Klan; Extreme discrimination
Blacks were not allowed in white schools, busses,
Playgrounds, hospitals, etc.; Schools for blacks were
very poor quality; Blacks could not vote
because they could not read ballots.
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Flint vs. Birmingham Venn Diagram
Name:________________________________________________________

Flint, MI

Both

Birmingham, AL
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Character Change Story Map
Character at Beginning of Story
Byron: Bullied kids at school and family members; Mean to Kenny;
Juvenile Delinquent; Always in trouble; doesn’t listen to anyone; not
afraid of anything; beats kids up; does not get good grades.
Kenny: Quiet kid; lives in Byron’s shadows; not a lot of friends; never
in trouble; super smart; great reader; always listens to parents; not a
lot of friends; doesn’t break the rules.

Turning Point
Events that Caused Change
Byron and Kenny: Kenny meets the Wool Pooh; Kenny almost drowns
in whirlpool at Collier’s Landing
**Students could choose the car ride to Birmingham as the turning point as long as
enough evidence Is provided to support their claim. They could argue that the Kenny
in the beginning of the Book would have never gone to Collier’s Landing after Grandma
Sands said not to.

Character at End of Story
Byron: listens more to his family; helps Kenny escape the Pet
Hospital; cares about Kenny; tries harder to be a good person.
Kenny: Scared; Lonely; feels guilty; depressed; confused; eventually
snaps out of it and is OK after he talks with Byron.
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Character Change Story Map
Character at Beginning of Story

Turning Point
Events that Caused Change

Character at End of Story
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Discussion Questions
Knowledge
1. What do you know about The Civil Rights Movement in the 1960’s?
2. When and where does this story take place?
3. Who is the main character and what is his/her personality like?
Comprehension
4. Identify three different settings within the story that are important to the overall themes.
5. Discuss how these settings are important to the themes.
6. In chapters 2 and 3 we Kenny makes a new friend. Describe Kenny and Rufus’s relationship.
Application
7. If you could have a conversation with Byron, Kenny, or Momma, who would you choose and
what would you talk about?
8. What are some text-to-self connections you had with this story?
9. Do you know anyone that has a similar personality to someone in this book?

10.
11.
12.

13.

14.
15.
16.

17.

Analysis
Give an analysis of how one of the themes we discussed in class (family, discrimination, bullying,
or growing up) develops throughout the story.
What was the most exciting part of this book?
At the end of Chapter 6, we see a different personality from Byron. Examine Kenny’s statement
when he says “some of the time it was real hard to understand what was going on with Byron?”
What does he mean by this?
Determine why Kenny checked into the World Famous Watson Pet Hospital in Chapter 15 and
provide reasoning from the text to support your opinion.
Evaluation
Do you think Kenny or Byron changed the most throughout this story? Why?
In Chapter 5, Momma and Byron get into an argument about Byron’s obsession with fire.
Decide if you agree with Momma’s punishment for Byron and justify your reasoning.
At the end of the Chapter 8, Momma tells Byron he’s going to live with Grandma Sands. How
would you feel if your parents sent you somewhere to live with a relative like Momma did to
Byron?
Rate this story on a scale of 1 – 10. Why did you give it the rating you did?

Synthesis
18. How could this story be representative of Christopher Paul Curtis’s life?
19. If you could re-write the end of this story, what would you do differently?
20. Formulate a reason as to why someone would bomb the church in Birmingham during Sunday
school.
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10 Related Books
When finding other books that are similar to The Watsons Go to Birmingham – 1963, I tried to search for
books that were on varying reading levels as well as interest levels for the students. The books are
intended to cover the themes of The Watsons book: Discrimination, Family, Growing Up, and Bullying, as
well as provide background knowledge for the Civil Rights Movement and the events leading up to it. I
tried to incorporate fiction as well as non-fiction and some biographical text in an attempt to target
several interests. Finally, I used the Scholastic website to research reading levels, interest levels,
themes, and book descriptions. I included teaching resources when available.

Book #1
#
Remember: The Journey to School Integration
By: Toni Morrison
Reading Level Equivalent: 5.7
Interest Level: Grades 5-9
Genre: General Nonfiction
Lexile Score: 660L
Teaching Guide:
http://www.hmhbooks.com/readers_guides/morrison_remember.shtml

Toni Morrison has collected a treasure chest of archival photographs that depict the
historical events surrounding school desegregation. These unforgettable images serve as
the inspiration for Ms. Morrison's text--a fictional account of the dialogue and emotions
of the children who lived during the era of "separate but equal" schooling. Remember is
a unique pictorial and narrative journey that introduces children to a watershed period
in American history and its relevance to us today
Description retrieved from: http://www.scholastic.com/teachers/book/remember
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Book #2
#
Walking to the Bus – Rider Blues
By: Harriette Gillem Robinet

Reading Level: 4.5
Genre: Historical Fiction

Interest Level: Grades 6-8
Lexile Score: 550L

It is June, 1956 in Montgomery, Alabama. African-Americans are boycotting the bus company
that had their neighbor, Mrs. Rosa Parks, arrested for refusing to give up her seat to a white
man. Until they can sit wherever they wish on the bus, African-Americans are refusing to ride.
They are walking. For Alfa Merryfield, walking can be a problem. When he takes the bus he
avoids the white boys who steal his pay for working in Mr. Greendale's grocery store. Losing the
money is a disaster. He and his sister and his great-grandmother, who live together, need
money to rent their two-room house. When Alfa loses his pay, they are short on the rent. To
make matters worse, someone is stealing the money they save from where they hide it, and
they, themselves, are accused of stealing two thousand dollars from a house where their
grandmother is a cleaning woman. Alfa wants to be a doctor and uses the scientific method to
solve their theft problems. Alfa and his sister work hard to pay the rent and to find the thieves.
Alfa has learned, from the bus boycott and its leaders, including Dr. Martin Luther King, Jr., to
"walk the walk and talk the talk" in the spirit of nonviolence, and to respect himself and his
dreams. As Alfa's own "Bus-Rider Blues" says about the world he knows: "It ain't never ever
going to be the same."
Description retrieved from: http://www.scholastic.com/teachers/book/walking-bus-riderblues

Book #3
#
Dear America: With the Might of Angels
By: Andrea Davis Pinkney
Reading Level Equivalent: 4.5
Interest Level: Grades 3-5
Genre: Historical Fiction/Diaries &
Lexile Score: 740L
Journals
In the fall of 1955, twelve-year-old Dawn Rae Johnson's life turns upside down. After the
Supreme Court ruling in Brown v. Board of Education, Dawnie learns she will be attending a
previously all-white school. She's the only one of her friends to go to this new school and to
leave the comfort of all that is familiar to face great uncertainty in the school year ahead.
However, not everyone supports integration and much of the town is outraged at the decision.
Dawnie must endure the harsh realities of racism firsthand, while continuing to work hard to get
a good education and prove she deserves the opportunity.
Description retrieved from:http://www.scholastic.com/teachers/book/mightangels#bookdetail_tabs
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Book #4
#
The Legend of Buddy Bush
By: Sheila P. Moses
Reading Level Equivalent: 6.8
Interest Level: Grades 6-8
Genre: Historical Fiction
Lexile Score: 760L
(based on actual events)

The day Uncle Goodwin "Buddy" Bush came from Harlem all the way back home to
Rehobeth Road in Rich Square, North Carolina, is the day Pattie Mae Sheals' life changes
forever. Pattie Mae adores and admires Uncle Buddy — he's tall and handsome and he
doesn't believe in the country stuff most people believe in, like ghosts and stepping off
the sidewalk to let white folks pass. But when Buddy's deliberate inattention to the
protocol of 1947 North Carolina lands him in jail for a crime against a white woman that
he didn't commit, Pattie Mae and her family are suddenly set to journeying on the long,
hard road that leads from loss and rage to forgiveness and pride. In this powerful
historical novel based on actual events, Pattie Mae uses frank language as she tells the
story of what happened when her Uncle Buddy.
Description retrieved from: http://www.scholastic.com/teachers/book/legend-buddy-bush

Book #5
#
The Return of Buddy Bush
By: Sheila P. Moses
Reading Level Equivalent: 4.5
Interest Level: Grades 6-8
Genre: Historical Fiction
Lexile Score: 780L

First introduced in Shelia P. Moses' award-winning The Legend of Buddy Bush, Pattie
Mae Sheals continues her journey in The Return of Buddy Bush. Pattie Mae goes to
Harlem to visit her sister after the death of their beloved grandfather and the
disappearance of Uncle Buddy, who has been wrongly accused of a terrible crime.
Harlem could not be more different from Rich Square, North Carolina — people speak
differently, people dress differently, and black men and women work and run their own
businesses, just like any white man would do. Pattie Mae is not only determined to soak
up the Northern lifestyle, but she is on a secret mission to find her uncle. The rumors
are that he is hiding out in Harlem, so Pattie Mae wants to bring him back. In her
innocence she believes that once Uncle Buddy returns, he can have a fair trial and prove
once and for all that he did nothing wrong.
Description retrieved from: http://www.scholastic.com/teachers/book/return-buddy-bush
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Book #6
#
Caddie Woodlawn
By: Carol Ryrie Brink
Reading Level Equivalent: 5.3
Interest Level: Grades 3-5
Genre: Historical Fiction/Classics
Lexile Score: 890L
Teachers Guide:
http://www.galeschools.com/pdf/guides/CaddieWoodlawn.pdf

Caddie Woodlawn, which has been captivating young readers since 1935, was awarded
the John Newbery Medal for the most distinguished contribution to American literature
for children. In her new foreword, Carol Ryrie Brink lovingly recalls the real Caddie, who
was her grandmother, and tells how she often "sat spellbound, listening, listening!" as
Caddie told stories of her pioneer childhood. Children everywhere will love redheaded
Caddie with her penchant for pranks. Scarcely out of one scrape before she is into
another, she refuses to be a "lady," preferring instead to run the woods with her
brothers. Whether she is crossing the lake on a raft, visiting an Indian camp, or listening
to the tales of the circuit rider, Caddie's adventures provide an exciting and authentic
picture of life on the Wisconsin frontier in the 1860s. And readers will discover, as
Caddie learns what growing up truly means, that it is not so very different today.
Themes of discrimination, Civil War, family, and growing up intertwine throughout this
novel.
Description retrieved from: http://www.scholastic.com/teachers/book/caddie-woodlawn

Book #7
#
Witness
By: Karen Hesse
Reading Level Equivalent: 5.9
Interest Level: Grades 6-8
Genre: Historical Fiction/Poetry
Teaching Guide:
http://www.scholastic.com/teachers/lesson-plan/witness-discussion-guide

Witness tells the story of the Klan's attempt to recruit members in a small town in
Vermont in 1924. Leanora Sutter, a young black girl, feels isolated by racial prejudice
and her mother's recent death. She is befriended by Esther Hirsh, a younger Jewish girl,
whose innocence and natural optimism provides a sharp contrast to the other
characters. In the voices of 11 residents of the town, we experience this series of events
from many different points of view, in the form of a poetic play in five acts. As the
characters speak directly to the reader and relate the juxtaposition of acts of hate and
love, violence and peace, terror and kindness, they illuminate the full range of human
strengths and weaknesses in one small town.
Description retrieved from: http://www.scholastic.com/teachers/book/witness
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Book #8
#
Who Belongs Here?
By: Margy Burns Knight
Reading Level Equivalent: 5.4
Interest Level: Grades 3-5
Genre: General Nonfiction
Lexile Score: 900L
Teaching Guide:

Who Belongs Here? tells the story of Nary, a young boy fleeing war-torn Cambodia for
the safety of the United States. To some of his new classmates, however, he is a "chink"
who should go back where he belongs. But what if everyone whose family came from
another place was forced to return to his or her homeland? Who would be left?
This story teaches compassion for recent immigrants while sharing the history of
immigration in America and some of the important contributions made by past
immigrants. It is used in schools everywhere for units on immigration and tolerance.
Description retrieved from: http://www.scholastic.com/teachers/book/who-belongs-here

Book #9
#
Through My Eyes
By: Ruby Bridges
Reading Level Equivalent: 5.6
Interest Level: Grades 3-5
Genre: Autobiography
Lexile Score: 860L
Teaching Guide:
http://www.scholastic.com/teachers/lesson-plan/through-my-eyesdiscussion-guide

On November 14, 1960, a tiny, six-year-old black child, surrounded by federal marshals,
walked through a mob of screaming segregationists and into her school. From where
she sat in the school's office, Ruby Bridges could see parents marching through the halls
and taking their children out of classrooms. The next day, Ruby courageously walked
through the angry mob once again and into a school where, this time, she saw no other
students. The white children did not go to school that day, and they wouldn't go to
school for many days to come. Surrounded by racial turmoil, Ruby, the only student in a
classroom headed by one wonderful teacher, learned to read and add. This is the story
of a pivotal event in history related here as Ruby Bridges saw it unfold around her.
Description retrieved from: http://www.scholastic.com/teachers/book/through-myeyes#bookdetail_tabs
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Book #10
#
A Picture Book of Rosa Parks
By: David A. Adler
Reading Level Equivalent: 5.1
Interest Level: Grades 3-5
Genre: Biography
Lexile Score: 880L

For many, the civil rights movement began with the arrest of Rosa parks, the
courageous African American who demanded the simple right to be treated with dignity
and equality. Her story of courage is told here in words and pictures.
Description retrieved from: http://www.scholastic.com/teachers/book/picture-book-rosaparks

32

Reading and Writing Activities 1 and 2
Activity #1 – Mini-lesson on Figurative Language
Objective - I can better understand a story by correctly pulling out important events or language.

Christopher Paul Curtis uses several types of figurative language throughout the book The Watsons Go
to Birmingham. This book would be a great addition to review or introduce Figurative Language to your
class. One idea to do this would be:
1. Split the class into four groups.
2. Each group should be given a handout with a different type of Figurative Language: Simile,
Metaphor, Onomatopoeia, and hyperbole.
3. Have each group scavenger hunt for their specific type of Figurative language. After 5 minutes,
rotate the papers and have each group scavenger hunt for a different type of Figurative
Language.
4. Once all groups have had a chance to hunt for all four types of Figurative Languages, collect the
handouts.
5. Conclude the activity with a quick class discussion on why Christopher Paul Curtis, or any author,
would want to use Figurative Language. How does it enhance the reading experience?

Activity #2 – Readers Response activity.
Objective - I can relate my life with life in the past by comparing and contrasting important
characteristics of people in a story.

The bullying situations Byron and Kenny faced on a daily basis in their school and community
were very typical of young African American’s growing up in the 1960’s. When you think about
how they were treated just because of the color of their skin, how does that make you feel?
Have you ever been bullied or called names for something you had no control over? In your
Readers Response Notebook, compare a time in your life you felt similar to Byron or Kenny and
discuss how it made you feel. How is this situation alike and different from Byron and Kenny’s
lives growing up in the 60’s?
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Reading and Writing Activities 3 and 4
Activity #3 – Readers Response activity.
Objective - I can relate my life with life in the past by comparing and contrasting important
characteristics of people in a story.

Byron and Momma were constantly fighting. It seems like everything Byron did, he got into
trouble for. In your Readers Response Notebook, create a list of scenarios from the story
where Byron got into trouble. Why did Byron do these all of things? Do you think he should
have gotten into trouble for them? What was he trying to prove? Do you think Byron was a
responsible person in the beginning of this story? Write a response justifying your answers to
these questions.

Activity #4 – Descriptive Language
Objective - I can better understand a story by correctly pulling out important events or language.

The Wool Pooh comes to visit Kenny two times towards the end of the book; once at Collier’s
Landing and once in the church after the bombing. In both of these scenarios, Christopher Paul
Curtis uses descriptive language to help the reader feel like they are part of the story. He does
a fantastic job of “show don’t tell” writing, making the reader feel like they are inside the water
when Kenny is drowning and inside the church after the bombing. Help students practice their
descriptive writing by creating the following RAFT writing lesson:
Role – You are to write as if you are the Wool Pool.
Audience – You are writing to Kenny.
Format – You are to write a persuasive letter.
Task – Your task is to explain to Kenny why you keep showing up and convince him to follow
you. Remember to use descriptive writing when persuading Kenny to follow you.
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3 Poetry Selections
Poem #1 –Merry-go-Round by Langston Hughes
Prior Knowledge Needed: Make sure students are aware of the Jim Crow laws before teaching this
poem so they understand the reference. Here is a great website which list some of the Jim Crow Laws:
http://www.nps.gov/malu/forteachers/jim_crow_laws.htm
About the poem: This poem is spoken through the voice of a young black child who wants to ride a
Merry-go-round. Having grown up in the south, this child is wondering where he should sit because
there is no “back” section to a Merry-go-round. The poem is about his struggle to decide where he
should sit.
Merry-Go-Round by Langston Hughes
Where is the Jim Crow section
On this merry-go-round,
Mister, cause I want to ride?
Down South where I come from
White and colored
Can't sit side by side.
Down South on the train
There's a Jim Crow car.
On the bus we're put in the back—
But there ain't no back
To a merry-go-round!
Where's the horse
For a kid that's black?
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Poem #2 – I Know Why the Caged Bird Sings by Maya Angelou
I Know Why the Caged Bird Sings
This poem by Maya Angelou is about two birds
representing a free man and a slave. The bird
representing the free man is free to roam the
country and has no worries. The caged bird,
although stuck in his lonely little cage, sings of
freedom and the thought of one day being like the
free bird.

The free bird leaps
on the back of the win
and floats downstream
till the current ends
and dips his wings
in the orange sun rays
and dares to claim the sky.
But a bird that stalks
down his narrow cage
can seldom see through
his bars of rage
his wings are clipped and
his feet are tied
so he opens his throat to sing.
The caged bird sings
with fearful trill
of the things unknown
but longed for still
and is tune is heard
on the distant hill for the caged bird
sings of freedom
The free bird thinks of another breeze
and the trade winds soft through the sighing trees
and the fat worms waiting on a dawn-bright lawn
and he names the sky his own.
But a caged bird stands on the grave of dreams
his shadow shouts on a nightmare scream
his wings are clipped and his feet are tied
so he opens his throat to sing
The caged bird sings
with a fearful trill
of things unknown
but longed for still
and his tune is heard
on the distant hill
for the caged bird
sings of freedom.
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Poem #3 – My Mother Says I’m Sickening by Jack Prelutsky
From THE NEW KID ON THE BLOCK
I chose this poem as one of my three poems to
teach because it reminded me of the trouble
Byron was getting into in The Watsons Go to
Birmingham – 1963. This poem is lighthearted and funny, unlike much of the content
that kids would be learning about in this unit.
It would be a nice break from the other
content. Many of the “rules” the mother
made up in this poem, I could see Momma
making up for Byron.
I also think the theme of growing up and
family fits nicely within this poem. It wouldn’t
be getting too far off the goal of the novel but
yet it serves its purpose of giving the kids a
break from the heavy content of the civil
rights movement.

My mother says I’m sickening,
my mother says I’m crude,
she says this when she sees me,
playing Ping-Pong with my food,
she doesn’t seem to like it
when I slurp my bowl of stew,
and now she’s got a list of things
she says I mustn’t doDO NOT CATAPULT THE CARROTS!
DO NOT JUGGLE GOBS OF FAT!
DO NOT DROP THE MASHED POTATOES
ON THE GERBIL OR THE CAT!
NEVER PUNCH THE PUMPKIN PUDDING!
NEVER TUNNEL THROUGH THE BREAD!
PUT NO PEAS INTO YOUR POCKET!
PLACE NO NOODLES ON YOUR HEAD!
DO NOT SQUEEZE THE STEAMED ZUCCHINI!
DO NOT MAKE THE MELON OOZE!
NEVER STUFF VANILLA YOGURT
IN YOUR LITTLE SISTER’S SHOES!
DRAW NO FACES IN THE KETCHUP!
MAKE NO LITTLE GRAVY POOLS!
I wish my mother wouldn’t make
so many useless rules.
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3 Differentiated Instruction Opportunities

1. My first differentiated instruction activity came in the form of the Tic-Tac-Toe board for the
vocabulary instruction. I differentiated this lesson in order to meet different levels of Blooms Taxonomy
as well as teaching to Gardner’s Multiple Intelligences. The students are able to choose from a variety of
activities but must choose one in the upper, middle, and lower rows (either diagonal or vertical tic-tactoe). Each tic-tac-toe level reaches a different level of Blooms taxonomy and each square requires the
students to use a different intelligence.
2. My second differentiated instruction activity came with the 10 other book choices. With these book
choices, I found books from varying genres as well as varying reading abilities. I included books in the
non-fiction, fiction, historical fiction, poetry, and biography genres in an attempt to find reading material
every student was interested in. I found picture books as well as chapter books to appeal to the visual
learners. I also included links to teacher resources which included an audio recording of Remember: The
Journey to School Integration. Finally, I choose books at varying reading levels to accommodate the
above and below ability readers in the classroom.
3. My third differentiated instruction activity was included in the assessments section with both the “15
Point Check Up” and in the “Multiple Intelligences Choice Board”. In the “15 Point Check Up”
assessment, students are to choose a variety of assessment activities that equal a total of 15 points. The
assessments included in this activity vary in levels of Blooms Taxonomy. This was done so that students
could take control over their own learning and choose the questions that fit their ability level. The
“Multiple Intelligences Choice Board” effectively differentiates between learning styles. The students
can demonstrate their knowledge by using a medium they are most comfortable with.
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5 Assessments
Assessment #1 – Multiple Intelligences Choice Board. Students must choose three of the
assessments from the choice board below. They can choose any three assessments.
Objective – Meets all objectives. This is a summative assessment to be completed at the end of the
novel.
Verbal/Linguistic
Choose one of the themes: Family,
Growing Up, Discrimination, or
Bullying.
In your own words, write a short
essay explaining your theme of
choice developed throughout the
story. Your essay should have a
distinct beginning, middle and end
with specific details from the text
relating to your theme.
Interpersonal
Read the information on the
following website:
http://www.english.illinois.edu/ma
ps/poets/m_r/randall/birmingham.
htm
Using what you know about Civil
Rights, The Watsons, and the world
today, get with a partner and discuss
your feelings about this event in
history.

Logical/Mathematical

Visual/Spatial

What cultural, political,
economical, and cultural
factors played a major role in
the plot of The Watsons Go
to Birmingham – 1963?
Create a list from the text.

Create a character poster
including Kenny, Byron, Joetta,
Momma and Dad. Under each
character, determine personality
characteristics each person had
that demonstrated (or did not
demonstrate) qualities of a
respectful member of family,
school or society should have.
Body/Kinesthetic

Free Project Choice –
Meet with your teacher to
get approval for your project

Naturalist

Make up a game where
everyone in the class will have to
work together to achieve a
common goal.
Your only
guideline is to
make sure
everyone is
included and
working together.
Intrapersonal

Musical/Rhythmic
Write a poem, song, or skit about
the church bombing in Birmingham.
The lyrics must be from Kenny’s
point of view.

Read the following poem by
Langston Hughes: Negro
Mother
Write a short essay
describing your feelings
towards this poem. How is
this poem similar to a story
of survival?

Using what you know about
discrimination in the past and in
the present, predict what the
world will be like in 50 years.
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Assessment #2 – Formative Assessment for Chapters 1-9.

A question is placed at each
student’s desk. Students rotate from desk to desk, answering questions about the novel. They
are allowed to pass on 3 questions.
Objective – I can better understand a story by correctly pulling out important events or language.

1. What kind of relationship
does Kenny have with his
brother Byron?

2. Why does Momma miss living
in Birmingham?

3. In Chapter One, Dad acts like
he is Hambone Henderson. Why
does he not like Hambone?

4. In Chapter two, Kenny is asked
to read to a group of fifth
graders. Why is he afraid when
he finds out it is Byron’s class?

5. What does Byron’s teacher
mean when he says he should
“emulate” Kenny?

6. Why does Kenny think of
Rufus as his “personal savior”?

7. Why does Kenny try to avoid
hanging out with Rufus?

8. Why do you think momma
puts extra sandwiches and fruit
in Kenny’s lunch box?

9. Why is Rufus a better friend to
Kenny than LJ was?

10. What type of person is Larry
Dunn?

11. What kind of relationship do
Kenny and Joetta have? Give
examples from your reading that
make you think that.

13. What was Byron doing with
the Nazi Parachutes?

14. What was Momma’s
punishment for Byron playing
Nazi Parachutes?

12. What would you have done
if you would have seen Byron
and Buphead acting out the
Great Carp Escape on Larry
Dunn?
15. Do you agree with Momma’s
Nazi Parachute punishment?

16. What did Byron throw at the
bird to kill it?

17. What did Byron do after he
killed the bird?

18. Why did Byron confuse
Kenny after he killed the bird?

19. Who do you think handles
Byron’s punishments better:
Momma or Dad?

20. Who do Momma and Dad
want to send Byron to live with?

21. Why does Dad always hide
his tooth brush?

22. Why did Joetta think the
angel Mrs. Davidson made her
did not look right?

23. Why did Byron have to sleep
with his parents before they left
for Birmingham?

24. Why did momma have every
part of their trip so carefully
planned, like where they would
stop and when they would
sleep?
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Assessment #3 – Formative Assessment for Chapters 10 -15.

A question is placed at each
student’s desk. Students rotate from desk to desk, answering questions about the novel. They
are allowed to pass on 3 questions.
Objective – I can better understand a story by correctly pulling out important events or language.
1. Why is Kenny afraid when
they are driving through the
mountains?

2. Why did Kenny and Byron not
want to hold Joetta’s head while
she slept?

3. What was Dad’s secret he kept
from the family for the car ride
to Birmingham?

4. Why did Grandma Sand’s
appearance shock Kenny?

5. How did Byron act when he
met Grandma Sands?

6. Why was Kenny annoyed with
how Byron was acting in
Birmingham?

7. What is the weather like in
Birmingham?

8. Who is Mr. Roberts?

9. Does Momma like Mr.
Roberts? How do you know?

10. How does Momma act in
Birmingham compared to how
she acted in Flint?

11. How is Kenny acting in
Birmingham as compared to how
he acted in Flint?

12. How is Byron acting in
Birmingham as compared to how
he acted in Flint?

13. Why does Grandma Sands
warn Kenny and Byron to stay
away from Collier’s Landing?

14. Why does Kenny go to
Collier’s Landing anyway?

15. What is the Wool Pooh?

16. Why does Kenny decide to
get into the water at Collier’s
Landing?

17. What does Kenny see under
water just before the Wool Pooh
grabs his foot?

18. Who saves Kenny from the
Wool Pooh?

19. What do we learn about
Byron’s feelings towards Kenny
after he is saved from the Wool
Pooh?

20. What was the loud sound
that sent everyone running to
the church?

21. Who did Kenny see inside the
church when he tried to take the
black shoe?

22. Why does Joetta think Kenny 23. Where is the World Famous 24. What does Byron tell Kenny
changed clothes?
Pet Hospital and why does Kenny to make him feel better?
go there so much?
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Assessment #4 – 15 point Check-up
Objectives:
I can identify qualities needed to be a responsible sibling, son or daughter, friend, and student.
I can better summarize a story by relating specific story events to the overall theme of the book.
I can better understand a story by comparing two key elements within the text.
I can relate my life with life in the past by comparing and contrasting important characteristics of people
in a story.

Students will need to choose any combination of assessments to add up to 15 points. The 5
point writing assignment is mandatory. They can then choose any of the remaining 2 and 8
point assessments to get to their 15 points.
5 POINTS – Mandatory Writing
 Write a short essay to answering the following question: What social, political, economical,
and cultural factors played a major role in the story line of The Watsons Go to Birmingham?
How do these factors compare to our lives today? How does our life today differ from the
Watson’s life in the 1960’s? Make sure to reference social, political, economical, and
cultural factors from both present time and past time.
Choose any activities from the list below until you reach 10 points. Place a checkmark next to
each box to show which activities you will complete.
2 POINTS – Knowledge & Comprehension
 Create a list of the members in the Watson’s family and their personality traits.
 Write a one page journal entry for a typical school day in the life of Kenny Watson in Flint,
MI.
5 POINTS – Application & Analysis
 Pretend you are Kenny Watson. Write 5 interview questions someone who is doing a news
story might ask you.
 Create a news report covering the bombing at the church in Birmingham.
 Summarize the internal conflict Kenny faces between his life in Flint and his life in
Birmingham.
 Compare Byron’s character traits in Flint with his traits in Birmingham.
8 POINTS – Synthesis & Evaluation
 Using what you know about Byron Watson’s personality, create a list of qualities needed to
become a respectful person at home, school, and in the community. What does a
respectful person look like and how do they act?
 In your opinion, why should we respect all people regardless of diversity?
 Justify or criticize the Watson’s decision to move Byron to Birmingham. Do you agree or
disagree with this decision? Defend your reasoning.
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Assessment #5 – Self-Reflection
After completing the Literature Unit, have students complete the following form to assess their
own learning and reflect on what they have learned.
Name: ____________________________________________________________________
Write four “I learned” statements to describe something new you learned after reading this
book and completing the activities.
1. I learned ___________________________________________________________________
______________________________________________________________________________
2. I learned ___________________________________________________________________
______________________________________________________________________________
3. I learned ___________________________________________________________________
______________________________________________________________________________
4. I learned ___________________________________________________________________
______________________________________________________________________________
Name two assignments you completed while reading The Watsons Go to Birmingham – 1963
that you are very proud of?
1. ___________________________________________________________________________
2. ___________________________________________________________________________
If you had the opportunity to do one of the assignments over, which one would you choose?
______________________________________________________________________________
What was the most difficult part of this unit and what was the most enjoyable?
______________________________________________________________________________
______________________________________________________________________________
On a scale of 1 to 5 (5 being the highest) how would you rate your performance during this
unit? 1 2 3 4 5
Why did you rate yourself the way you did?
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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